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Dear Colleague,

Hello and welcome to the first issue of our new ELT magazine 
entitled LANG Matters.
LANG Matters is a magazine for teachers who are working 
in the Scuola Media Inferiore and Superiore.
The magazine will be published three times a year in January, 
April and September. Each issue of LANG Matters
will cover a wide range of themes 
and will include articles on methodology 
as well as practical teaching tips, activities and games.
All the contributors to the magazine have considerable 
expertise in the field of ELT. 
In this first issue of LANG Matters we have concentrated 
on a cross-curricular approach to teaching English. 
You will find articles covering the following subjects – geography, 
music, art, literature, and ICT, – as well as a special article 
on the ever increasingly popular subject of External Certification.
Teachers and students alike will enjoy a “cross-curricular” 
board game featured in our first issue.
On the back cover you will also find information 
on LANG Edizioni’s new Teacher Support Network 
and a coupon to complete and return to us 
if you would like to receive LANG Matters direct 
to your home address for free.
We hope you’ll enjoy reading LANG Matters
as much as we have enjoyed preparing it.

Buona lettura!

Anna Fresco Sarah Howell
Publications Project Editor Editor LANG Matters
Scuola Media Inferiore e Superiore
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o you remember the love theme from 
the film Titanic and how many times 
your students asked you to translate

if not the entire song at least the opening lines?

Every night in my dreams

I see you, I feel you.

That is how I know you go on…

They knew the lyrics by heart probably much better
than any dialogue you could have asked them to
memorise and look what they were using perfectly:
the simple present tense for habitual actions.

Using music, any type of music, is perhaps one 
of the best ways to attain a greater interest 
in learning and communication. 
Words are to English what notes are to music. 
They are the exploitation of sound. They are 
the elements used for the composition of a
message. They are expression and communication.

Confucius once said:

If I hear something, I forget it;

If you show me something, 

I remember it:

But if you make me do something,

I will never forget it because

I will understand it!

A good way to spark your student interest in
learning English is to add a little Jazz, Folk, Rock,
Rap, Rhythm and Blues to your lessons. Why not
team up with your music teachers and allow your
students to be creative in both English and music
through the composition and the performance of
their own songs? You’ll make Confucius a very
blissful old soul.
As teachers you know that language is much more
than solely verbal and logical functions. It is
communication, expression of the self and
understanding of the world. So why not let your
students have fun with language in a personalized

I’ve got rhythm, I’ve got music, 
I speak English !

WHO COULD ASK FOR ANYTHING MORE?

way? Let them begin to think and create. 
Let them use their mouths and take on the job 
of being the musicians, the composers 
or the songwriters, and they will find themselves
fully engaged in an active, energising, challenging
but entertaining learning process which 
will be fun for both the students and teacher alike. 

But how do you begin? A great musical score 
to commence with is that from Oscar and
Hammerstein’s musical The Sound of Music. 
Try and get the film (in English) and let the
students watch it. They probably won’t understand
much of the spoken English but watch their
receptiveness to the musical numbers. 
They will catch a few words and probably 
be humming or whistling a tune or two when 
they leave the classroom. The all-time favourite
“DO-RE-MI” is a perfect starting point. 

b y  C y n t h i a  G i l m o r e  A l s t o n
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This little song combines both the steps of becoming
acquainted with the English musical scale 
with the seventh note being called “Ti” and not “Si”
as in Italian, and the acquisition 
of new English words. 
You could first have the students sing the song,
illustrating and/or miming the different objects
mentioned, and then the music teacher could show
them the sheet music and allow them to write 
the words under the notes. 
They will soon perceive that every note played 
is equivalent to one sound in English. 
Students in upper grades will soon
perceive that words like “worked” are sung or
played on only one note and not two, 
thus they will be eliminating that abominable error
of pronouncing it as “wor – ked”. After a while have
them write different lyrics, their own lyrics. First
year middle school students’ knowledge 
of English words may be limited 
but the simple present tense lends itself 
very well to “DO – RE – MI”.

These are not difficult songs and with the help
of your music colleagues students could sing the
songs and play along using different instruments:
the flute, the keyboard, the guitar, the old
xylophone, etc.

If you really want to be daring and dynamic why
not have them write the lyrics and compose the
music to their own ballads – modern ballads?
To get them interested in ballads have them listen
to some folksongs by such artists as Joan Baez, Bob
Dylan, the Beatles, and Sting; even Fabrizio De
Andrè, Lucio Dalla and Francesco Guccini singing in
Italian would enable them to grasp the idea of a
ballad. Find out what they feel about the songs and
if they recognise any common features. After
listening carefully to different ballads they should
be able to perceive the structure of ballads, i.e. the
story line, the rhyme scheme and the use of refrain. 
Divide your students into groups and let them
decide which current event from the news they
want to use as the subject of their ballad. Tell them
that they will need music to accompany the ballad.
They can compose their own music and perform
with their own instruments (even home-made ones
e.g. rice in tins, beans in cardboard boxes, wooden
spoons, crumpled newspapers, etc.) or use musical
bases to accompany their group work. You will be
surprised at the final result. 
There are many other activities you can utilise in
your classes to enhance your students’ language
and musical “talents”. Writing letters or dialogues by
using the titles of the top 20 hit parade. Learning a
dialogue or even a Shakespearean soliloquy by
rapping could be extraordinary. You can be certain
that they would never forget “to be or not to be…”
if they created a rap about it. 
By using music and English together you are
allowing your students to create and perform and
this will increase their motivation, heighten their
self-esteem and encourage spontaneity and
learning, and improve communicative competence. 

Who could ask for anything more?
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Cynthia Gilmore Alston 
author of Richmond Park Stories Back-Up
for the Scuola Media and Teacher Trainer
for LANG Edizioni Teacher Support Network

b e h l

Irregular verbs could be learned in the same way by
using another song from the same musical, Edelweiss.



4 LANG matters

SC
UO

LA
 M

ED
IA

 E
 S

EC
ON

DA
RI

A

How to read a painting

The Arnolfini 
Couple

Scopo dell’attività
sapere leggere un dipinto e riferire l’analisi
compiuta utilizzando una lingua straniera.

Classe interessata
terza media; classi superiori.

Discipline coinvolte 
educazione artistica e lingua inglese.

Tempo dell’attività
3 ore.

Opera da leggere
I coniugi Arnolfini di Jan Van Eyck  (1390-1441).

Strumenti 
diapositiva dell’opera da proiettare a tutto
schermo. Fotografie dell’opera (una per
alunno). Schede di analisi guidata.

Prerequisito fondamentale
conoscenza del lessico relativo a elementi
artistici e pittorici presentato durante lezioni
propedeutiche attraverso l’osservazione di
fotocopie di quadri autentici.

Il quadro*

Questo quadro, realizzato nel 1434 dal grande
pittore fiammingo Jan Van Eyck (1390 circa-1441),
ritrae il ricco mercante italiano Giovanni Arnolfini
e sua moglie, Giovanna Cenami, in un interno
descritto dall’artista con molta attenzione. 
Gli abiti eleganti, gli arredi, i particolari, 
il lampadario, lo specchio sullo sfondo 
che li riflette lasciando scorgere l’artista al lavoro, 
ci danno l’idea di una delle caratteristiche 
della pittura fiamminga, cioè la precisione
fotografica nel riportare il soggetto.
Il quadro si trova attualmente 
alla National Gallery di Londra.
L’opera di Jan Van Eyck, considerato 
tra gli inventori della pittura a olio, 
esercitò un grande influsso sull’arte europea 
e in particolare su alcuni pittori 
del Rinascimento italiano.

La pittura fiamminga*

Arte originaria della regione delle Fiandre, 
corrispondente pressappoco all’attuale Belgio.
Caratteristiche di questa arte sono la minutissima
analisi dei particolari e la scelta dei soggetti legati
ai momenti di vita quotidiana. 
In Italia, la conoscenza dell’arte e dei pittori 
fiamminghi giunge in epoca rinascimentale.
Infatti, i frequenti contatti dovuti agli scambi
commerciali con questi paesi hanno consentito 
anche la diffusione di opere 
e di nuove tecniche fino ad allora sconosciute.

* N.B. L’insegnante dovrà leggere e fotocopiare questi due
brani per lo svolgimento della sezione D.

Prof. Giampiero Chiodini,
teacher of English, and Prof. Pierluigi
Meda, teacher of Art at the scuola
media statale Duca d’Aosta,
Santo Stefano Ticino (MI).
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A THE SUBJECT

1. Write what you see from
foreground 
to background.

2. What are the most 
important elements 
of the painting?

3. Are there details which
link the painting to the
time when it was painted
(clothes, furniture,
ornaments…)?

4. What is the subject 
of the painting?
a  historical subject
b religious subject
c  commemorative subject
d allegorical subject

5. Find out the function 
of the painting.
a  educational
b symbolic
c  descriptive
d social

C COLOUR
AND TECHNIQUE

1. What painting technique
is used by the painter?
a  oil tempera
b charcoal
c  pastel

2. Which colours prevail?

3. Are they light colours or
dark colours?

4. Are they warm colours or
cold colours?

5. What are the contours
like?
a  well-defined
b blurred
c  indistinct

D THE ARTIST

Ora ascolta le informazioni che
l’insegnante ti darà sul pittore
Jan Van Eck e la pittura
fiamminga e controlla le tue
risposte con un compagno.

E PERSONAL RESPONSE

1. What emotion do you
experience when you
look at this painting?

2. What do you think 
the message 
in this painting is?

3. Do you know of any
other artists who painted
a similar subject to the
Arnolfini Couple?

4. Can you make any
comparisons between this
painting and the others?

F REPORT BACK

Now on the basis of your
answers, write your “reading
of the painting” and report it
back to the class.

6. What kind of pictorial
style is used?
a  realistic
b stylized
c  abstract
d disfigured

B CHIAROSCURO EFFECTS

1. Where does the light 
come from?

2. What’s the light like?
a  artificial
b natural
c  unnatural

3. What time of the day
is it?

4. In the painting
a chiaroscuro contrast
can be noticed.
Do you think it is:
a  strong?
b soft?
c  delicately shaded?

LANG matters   5



The Starting Point

The idea came from the reading of a novel for 12-13 year-olds. 
The title Il falco delle Terre Alte(R. Podreider, Libri Amici,
B. Mondadori, 2000) was challenging and the book kept its promise:
the innumerable adventures of the main character – a 12-year-old boy
raised on the English Border –, a great deal of suspense with the boy
not being who he thinks he is, and an involving historical background
of the Scottish struggle for independence at the beginning of the
14th century, all contribute to making the text an ideal tool for this
experiment. The work is divided into four main phases, 
each focusing on a particular strategy or skill.

The 4 phases

c Phase 1 – Reading comprehension
Target language: Italian
Activity: Extensive reading 
Materials: the book Il falco delle Terre Alte
The students read Il falco delle Terre Altein their mother tongue and carry out
the activities proposed.
In this phase they also learn about the historical and geographical background
of the story.

c Phase 2 – Reading comprehension in the foreign language
Target language: English
Cognitive strategy: transferring information from L1 to L2
Study skill: summarizing
Activity: completion of reading file in English 
Materials: photocopies, the Italian book

c Reading File

c Phase 3 – Lexical work
Target language: English
Memory strategy: lexical mapping
Activity: completion of word map from a chapter of the book
W orking mode: pairwork
Materials: a bilingual (English-Italian) dictionary
The students work in pairs on lexical areas by filling in a word map with the help
of the bilingual dictionary (areas vary according to the chapter).

c Phase 4 – Crosscurricular links
Study skills, research skills, information skills
Target language: English and Italian
Study skills: note-taking, transferring information 
Research skills: carrying out projects
Information skills: using the web to gather information
Activity: project work
W orking mode: groupwork
Materials: the Italian book, history and geography books in Italian and/or in
English, the Internet
The students, in groups, carry out:
– a geography project on Scotland
– a historical project on Braveheart
– a science project on hawks.

Title Author Publisher

Who?  Main Character     
Name: …………..  Age: …………....
Description: ………………………….

Other characters
Where? Places
When? Time in history
What? Plot/Summary of the story
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A modest proposal
This article will put forward a
modest proposal based on the
following assumption: the
foreign language (in this case
English) can be used as a means
and not only as an end even in a
reading process starting in the mother
tongue and ending 
in an English output.
It is sometimes hard for FL 
teachers to have students read 
in the target language. 
When faced with the first
comprehension difficulties the
less able students - who often
have problems with
comprehension in the mother
tongue as well - will probably
become reluctant, frustrated
readers. 
The result might well be that a
pleasurable reading experience
as a whole could be lost.
As EFL teachers, we are perfectly
aware of the importance and of
the determining role of
simplified/abridged texts in the
foreign language.
What I am proposing here is
something different: to
experience the reading of a book
in the mother tongue, using the
foreign language as the vehicle
for the development of
crosscurricular skills, and not
just linguistic skills.

A MODEST PROPOSAL: 
READ IN ITALIAN 
AND LEARN IN ENGLISH

How reading for pleasure 
in the mother tongue 
can bring about 
motivation 
and develop cognitive 
skills and strategies 
in the foreign language

b y  A l e s s a n d r a  B r u n e t t i

Alessandra Brunetti,
teacher of English, author of
Zoom on English Speaking Countries
for LANG Edizioni, 2000.



F o r  t h e  s t u d e n t s :

Rules
1. Each player chooses a counter.
2. Put the counters on the Start square. 
3. Throw the dice in turn. The person with the highest

number begins the game. 
4. Take turns to throw the dice. Move your counter around

the board according to the number you throw.        
5. If you land on a coloured square you must answer a

question.
The question will be on the topic that
corresponds to the colour.
You have 30 seconds to answer the question.

6. If you answer the question correctly you can throw the
dice again the spaceship.
If your answer is wrong you miss a turn. 

7. Every time you move your counter to a square where a
submarine or a spaceship starts its Journey, you must
go on board and move backward (submarine)
or forward (spaceship).

8. The first person to reach Home wins.
It isn’t necessary to throw the exact number 
to reach Home.

9. The coloured squares of the game
correspond to the following sets of questions:
Music and Pop Stars, TV and Cinema,
The English Language, Sport and Sports Celebrities

F o r  t h e  c o m p e r e :
(n.b. don’t show the players)

A. Read out the rules of the game to the players. The rules
will be photocopied for the students.

B. When everybody is ready, begin.

C. When a player lands on one of the coloured squares, 
ask the corresponding question. Ask the questions in
order. If the player answers correctly, he/she jumps ahead 
on the spaceship. If the answer is wrong, 
he/she goes back on the submarine. 
Allow 30 seconds for each answer.
The correct answers are underlined.

b y  S h i r l e y  A n n  H i l l

a board game
Do you remember the children’s board game 
called Snakes and Ladders? 
Here is an updated version with 
a quiz element that will hopefully appeal 
to your pre-teen/early-teen classes.

A i m s

Get your students to use English while 
they play a board game. One student in each group 
will also be supervising the game and compering the quiz.

M a t e r i a l s

d Each group will need the centre pages 
of the magazine (or a copy) to use as a board.

d 3/4 buttons of different colours to use as counters 
– a dice – a watch/clock or hour glass to time answers –
a set of questions (see p 10).

P r e p a r a t i o n

d Pre-teach any lexis you think is essential (e.g. counter,
board, take turns).

d Pre-teach useful expressions such as
It’s your /my turn – It isn’t your/my turn – Don’t
cheat! – You’re cheating! – Throw the dice 
(properly) – It didn’t roll – Your time’s up!

d Organize your class into groups of 4/5. 
Choose one person in each group to be the compere. 
The others are the players.

d Make sure the comperes understand their role,
i.e. to explain the rules of the game to the players, 
to ask the questions and to supervise the game.

K e y s  t o  t h e  q u e s t i o n s :

d MUSIC AND POPSTARS: 1c.in the USA; 2b.Yellow
submarine; 3c.Submarine; 4a.a frog; 5d.westlife

d SPORT AND SPORT CELEBRITIES: 1c.Chelsea;
2a.Marion Jones; 3a.France; 4b.cyclist;
5c.Barrichello and Michael Shumacher

d THE ENGLISH LANGUAGE: 1b.very important person;
2b.electronic; 3a.fanatic; 4d.careless;
5c.somebody you write to

d TV AND CINEMA: 1d.more than fourteen; 2d.Japan;
3c.headline; 4a.Meet Joe Black; 5b.Massachussetts

N.B. You can get the students to think up alternative
questions for when a 2nd player lands
on the same square.

LANG matters   7



SCUOLA MEDIA





10 LANG matters

SC
UO

LA
 M

ED
IA

c MUSIC AND POP STARS (rosso)

1 Where was Britney Spears born?
a. in Canada   b. in Great Britain
c. in the USA d. in Australia

2 A famous song by The Beatles is called:
a. Yellow Spaceship b. Yellow Submarine
c. Yellow Girl   d. Yellow Rose

3 Which of the following is NOT a type of music?
a. Hip Hop b. Punk
c. Subway d. New Age           

4 Which of these animals can you see on
Lùnapop’s first CD?
a. a frog b. a fish
c. a bird d. a snake

5 Coast to Coast is an album by:
a. Backstreet Boys b. a1
c. Spice Girls d. Westlife

c SPORT AND SPORTS CELEBRITIES (giallo)

1 In which English football team does
Gianfranco Zola play?                                                    
a. Aston Villa b. Arsenal
c. Chelsea d. Manchester United 

2 Who won the gold medal in the women’s 
100 metres race at the Sydney Olympics?    
a. Marion Jones b. Cathy Freeman               
c. Jennifer Lopez d. Michael Johnson             

3 Which country won both the 1998 World Football
Cup and the 2000 European Football Cup?
a. France b. Italy
c. England d. Brazil                        

4 Marco Pantani is a famous:
a. golf player b. cyclist
c. swimmer d. boxer   

5 Which of these racing drivers are in the Ferrari
Formula One team?     
a. Hakkinen and Fisichella
b. Hakkinen and Michael Schumacher
c. Barrichello and Michael Schumacher
d. Fisichella and Barrichello

c THE ENGLISH LANGUAGE (verde)

1 What does “VIP” stand for?
a. very interesting person b. very important person
c. very in person d. very inferior person

2 The “e” in “e-mail” means:
a. electric b. easy
c. electronic d. every

3 The word “fan” in “fan club” is short for:
a. fanatic b. fantastic
c. fantasy d. fandango

4 What is the opposite of “careful”?
a. carefully b. carefree
c. cared d. careless

5 A “penpal” is: 
a. somebody you phone b. somebody you don’t like
c. somebody you d. somebody you

write to go to school with

c TV AND CINEMA (arancione) 

1 How many films has Leonardo Di Caprio been in?
a. less than four b. four
c. ten  d. more than fourteen

2 In which country was the cartoon series
DragonBall first produced? 
a. Russia b. the USA
c. South Africa d. Japan

3 Which of the following is NOT a type
of TV programme?
a. a soap b. a quiz
c. a headline d. a documentary

4 Brad Pitt starred in ONE of these films. Which?
a. Meet Joe Black b. Pokémon 2
c. The Mask of Zorro d. The Exorcist

5 The television drama Dawson’s Creek is set in
the American State of:     
a. California b. Massachusetts
c. Florida d. Arizona

Shirley Ann Hill 
teacher of English
at the University of Ancona

FOR THE STUDENTS:
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Carrying out an integrated project:

Content and Language Integrated Learning 

Stage 1
Whole group + English and Italian teachers: class
brainstorming. Students contribute words, phrases, any
bits of information they have about the subject
(Ireland).
Stage 2
Small groups + English and Italian teachers: acqui-
ring information about Ireland. Students read different
texts in English about the History, the Geography, the
traditions, the customs of Ireland.
Stage 3
Whole group + History/Geography teacher: acquiring
information about Ireland + building images. Students
watch films which are relevant to the subject (example:
Michael Collins by Neil Jordan, 1996, The Secret of

Roan Inish by John Sayles, 1994, Some Mother’s Son,
by Terry George, 1996, or documentaries about life in
Ireland).

“… beyond using language for 

communicating and for transmitting 

information, literacy also signifies 

the use of language to transform knowledge

and construct new personal worlds 

of experience”. 

F. Smith (1985) and G. Wells (1987)

Language development takes place and is internalized
by learners if language enables them to think, speak,
read and write about matters that are meaningful 
to them, in other words when they see language as a
means of mastering reality and transform it 
for their purposes. 

Many students are poor second language learners,
because they fail to understand how a second
language can be relevant to them. An integrated
curriculum is a good system to demonstrate the
usefulness of English because it makes it possible to
develop the language curriculum also around selected
topics. In this way English is used as a MEDIUM

for learning academic subjects such as history,
geography, music, art, science. 

An assumption 
an integrated curriculum helps students to join
together diverse and often contradictory 
bits of information in the unity of knowledge. 

Principles
an integrated curriculum should be based on five main
principles

1. learners are viewed as active participants in their
own learning process;

2. any project should start from what students know
already; students should be given the opportunity
to share their knowledge and build upon it;

3. instruction should be organised to facilitate
interaction and co-operation; 

4. affective factors should be taken into account and
valued; 

5. at any stage of the curriculum negotiation is of
paramount importance.

Stage 4
Small groups + English and Music teachers:
learning and writing songs. Students listen to, learn
and sing traditional Irish songs (e.g.: Molly Malone).
They learn about traditional Irish instruments.
They create their own lyrics to traditional tunes.
See (A)
Stage 5
Whole group + PE teacher: dancing. Students create
dances to the rhythm of traditional Irish music. Videos
of Irish shows such as Lord of the Dance by Michael
Flatley can be used as models.
Stage 6
Small groups + Art teacher: scene painting. Students
study, analyse and draw and paint decorations based on
Celtic knotwork. See (B)
Stage 7
Small groups + English and Italian teachers: writing
the script. Students discuss, make suggestions about the
contents, agree about a list of points, write the script of
the show, make suggestions. See (C)
Stage 8
Whole group + English, PE and Music teacher:

rehearsing. Students try out the actual show.
Stage 9
Whole group + English, Music and PE teacher: sta-
ging. Students stage the show at Open Day.

General aim: to create a cultural product  
concerning an English speaking country (Irleland).
Objective: to stage a musical show about Ireland.

Year: terza media.
Participants: whole class.
Subjects involved: English, Italian, History, Geography, Art, Music, PE.
Time: whole year (exam project).

An Irish experience

Weaving b y  D a n i e l a  I n v e r n i z z i  a n d  A d r i a n a  R e d a e l l i
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1. Group adaptation of  the pub song 
Whiskey In The Jar

(from The Irish Pub Songbook, 1993. Ossian, Cork, Ireland)

2. KNOTWORK
(reproduction based on an illustration of Celtic Knotwork

by Ian Bain, 1986)

3. OUTLINE OF THE SHOW
The leading character throughout the show is a
Leprechaun, an Irish gnome pronounced [‘leprakc:n]
who acts as narrator and provides a story line
connecting the different acts to each other.

ACT 1: ONCE UPON A TIME
Ireland was a magic island where great heroes lived
and was populated by fairies and leprechauns. 

ACT 2: THE ENGLISH
The English conquer the island bringing war,
destruction and grief. The ancient heroes disappear
from the island.

ACT 3: EMIGRATION
Many Irish people have emigrated because of the
potato famine and the oppressive colonisation by the
English.

ACT 4: IN DUBLIN’S FAIR CITY
A memory of the life in the homeland: a scene in
Dublin with singing and dancing in a pub.

ACT 5: SAINT PATRICK'S DAY
Wherever they go the Irish take their culture and
traditions with them. Here we see a parade for St
Patrick’s Day.

This project was carried out by class 3B at the Scuola
Media Statale Rinascita, Milano, during the school year
1998/99. 

Daniela Invernizzi is a teacher trainer,
an expert in Intercultural education
and human rights.
Adriana Redaelli, teacher of English at
the scuola media statale Rinascita (MI)
D. Invernizzi and A. Redaelli are 
authors of The Village Voice
for LANG Edizioni.

Oh Ireland is an island and its color is the green

There are leprechauns and fairies, and the shamrock

is its plant

Michael Collins is our hero and Saint Patrick is our

saint

We love music, dance and songs but we mostly love our

beer.

CHORUS:

With my Ring u-ma doodle u-ma da

Whack fol di daddie o, whack fol di daddie o

There’s whiskey in the jar.

The English came to Ireland they came across the sea

I left my home and family to look for food and drink

I haven’t got a penny, I haven’t got a job

But I’m happy with my friends, my whiskey and my pub.

CHORUS:

With my Ring u-ma doodle u-ma da

Whack fol di daddie o, whack fol di daddie o

There’s whiskey in the jar.
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I’ve been running Trinity ESOL Spoken Examinations
in my own school for a number of years now 
and I hope these hints may help anyone preparing 
students for the exams or organising 
a session within their own school. 

The Examination
One of the most difficult things I’ve found over the
years is grading students; deciding which exam is the
most suitable, especially when dealing with larger 
classes. Unfortunately, nobody can sit in the classroom
while the examination is in progress, but Trinity issues
all registered centres with a video illustrating most of
the Grades taken. This exam is of a very personalised
nature, so teachers shouldn’t put a whole class in at
the same level! Trinity does give some guidelines, 
suggesting that by the time students have finished
middle school, after studying English at Elementary
School, they should be able to sit Grade 4 (A2),
otherwise they should sit Grade 2 (A1).
There are 12 Grades which are grouped into 4 stages:
Initial, Elementary, Intermediate and Advanced.
We are going to talk about the first two as they are the
most appropriate when dealing with Scuola Media
candidates.

Initial stage
The candidate usually has to show the examiner 
he understands by gestures and actions, by carrying
out instructions, moving objects or pointing to things
in the room. The examiner asks questions and builds
up the conversation according to the subject areas 
and the grammatical items listed in the relevant grade
and in the previous grades, too. 
The examination is set according to the age 
of the students and objects and pictures are used to
stimulate oral production. It lasts for 5, 6 and 7 
minutes for Grades 1, 2 and 3 respectively.

Elementary stage
The candidate has to present and discuss a prepared
topic with the examiner for approximately five
minutes. The examiner then goes on to the subject
areas and some of the language items listed in order 
to develop the conversation further. 
He/She may even wish to discuss areas and items
listed in the previous grades. The whole examination
lasts 10 minutes.

The topic
This examination is centred, above all, on the learners
and gives them the opportunity to talk about subjects
that are directly related to their own lives and
experiences.
It’s a good idea to try and insert some of the language
items required for the Grade in the topic itself,
so the examiner won’t have to place the candidate
under unnecessary strain by trying
to draw the language out of him an item at a time. 
The examiner allows the candidate to speak for a
couple of minutes before joining in, so that the
conversation about the topic develops gradually.
The examiner assesses the quality of the language
presented, not the subject matter of the topic itself. 
The choice of topics can be discussed openly with the
candidates in the classroom, by giving and swapping
ideas, they can be both personal and non-personal.
However, most candidates find it easier to talk about
something they have experienced directly, they usually
enjoy talking about themselves and become quite
enthusiastic. The examiner will notice this and 
intervene, making the conversation more interesting
and satisfying for the candidate. Non-personal topics
can be a little more complicated to prepare as they
need a certain amount of research. Material can be
taken and adapted from many sources, such as articles,
interviews and reports, as well as photos and drawings.
Teachers should make sure that candidates bring an
object into the examination room which is somehow
linked to the topic, thus making it more interesting for
the examiner. Without an item to illustrate the topic, the
candidates will not get the most out of their examination.
Make sure your candidates know how long their topic
should last. Tell them not to speak too fast, otherwise
the examiner will have difficulty understanding them.
They can practise in the classroom by timing each
other. It would be very disappointing if they prepared
too much material and were then unable to present it
because they “ran out of time”. The same applies to
having too little material; “drying up” in front of the
examiner can be extremely embarrassing.

external certification

LET’S TALK ABOUT...

Trinity College
Spoken Examinations
Panic Stations?

Trinity College London has been providing 

ESOL Spoken Examinations for over 25 years,

with examiners travelling from the UK to schools

all over the world. They signed the “Protocollo di

intesa” with the Ministero della Pubblica

Istruzione for External Certification in 2000.

b y  L i s a  K e s t e r D o d g s o n

Lisa Kester Dodgson
author of KET: How to pass it,
PET: How to pass it for LANG Edizioni,
Director of Studies of the private
Language School English Today,
Catanzaro, Language Examiner for
UCLES and Trinity.
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Tra gli assi portanti del Progetto Lingue 2000, ormai noto
a tutti i docenti di lingue, di particolare interesse è la voce
“Risorse tecnologiche”: “L’impiego diffuso delle tecnologie
informatiche e multimediali è legato al processo
di apprendimento delle lingue, in quanto catalizzatore
di motivazione, strumento privilegiato di comunicazione
interculturale e di indagini e ricerche in lingua straniera.
Il centro di autoapprendimento a livello scolastico
rappresenta l’ambiente idoneo per tale scopo. Un centro
risorse territoriale a livello provinciale, inoltre, assume
la funzione di luogo di formazione per i docenti
e di socializzazione delle esperienze.”

Finalità di questo articolo sarà, quindi, offrire spunti
conoscitivi e applicativi che possano essere di stimolo
ai docenti che intendano sperimentare attività didattiche
supportate dall’utilizzo delle nuove tecnologie. 

Esaminiamo innanzi tutto il contenuto della voce “Risorse
tecnologiche”, immaginando di compilare un ipotetico test
d’ingresso perché il docente possa autovalutarsi nello
state-of-the-art del proprio ambito operativo.

1) L’impiego diffuso delle tecnologie informatiche
e multimediali è legato al processo di apprendimento
delle lingue…:
Come docente di lingua straniera, qual è il mio
atteggiamento verso le tecnologie informatiche e la
multimedialità (rifiuto, timore, senso di inadeguatezza,
curiosità, interesse spiccato…)? Quali sono le mie
conoscenze/competenze nell’utilizzo delle nuove tecnologie
informatiche? Ritengo importante (perlomeno come
assunto teorico) impostare parte della mia didattica
quotidiana facendo uso del computer? Che tipo di ricaduta
hanno avuto eventuali corsi di aggiornamento sulle nuove
tecnologie nel mio operare quotidiano in classe?

2) … in quanto catalizzatore di motivazione…
Trovo difficoltà nel motivare i miei studenti
all’apprendimento della lingua straniera? Le classi in cui
insegno sono facilmente gestibili dal punto di vista
disciplinare? Sono soddisfatto dei risultati che ottengo
a medio e a lungo termine nelle mie classi? 

3) … strumento privilegiato di comunicazione interculturale…
Quali possibilità offro ai miei studenti di utilizzare la lingua
straniera come strumento di comunicazione con native
speakers? Quali tecniche metto in atto per portare lo
“straniero” in classe e rendere meno “estranee” le culture
veicolate dalla lingua insegnata?

4) … e di indagini e ricerche in lingua straniera…
Quale importanza e quale ruolo attribuisco alla “civiltà”?
Quali strumenti didattici uso per “fare ricerca” nella lingua
straniera? In quale misura utilizzo i projects in classe?

5) Il centro di autoapprendimento a livello scolastico
rappresenta l’ambiente idoneo per tale scopo
Nella scuola in cui insegno quali sono le risorse
tecnologiche disponibili? È prevista la possibilità di
utilizzare Internet per la didattica? In che misura condivido
il concetto di autoapprendimento nelle lingue straniere?

6) Un centro risorse territoriale a livello provinciale, inoltre,
assume la funzione di luogo di formazione per i docenti
e di socializzazione delle esperienze
Esiste un tale centro nella mia provincia? Se sì, mi è di
aiuto? Sento la necessità come docente di una formazione
continua? Sento l’esigenza di condividere le mie esperienze
con altri docenti? 

Tentare di dare delle risposte a tutti questi punti, può già
essere un buon punto di partenza per capire da dove iniziare
e come procedere. Ma, al di là delle tappe raggiunte
o ancora da percorrere, un aspetto che anche noi docenti
di lingue straniere non possiamo più ignorare è la presenza
del web nella didattica. E, come per tutte le innovazioni
attraverso cui siamo passati, anche per questa è necessario:

• conoscere, per evitare di cadere in facili entusiasmi
o assumere atteggiamenti da detrattori;
• sperimentare con gli studenti (le… “cavie naturali”
di ogni processo innovatore) le nuove metodologie;
• valutare l’efficacia in termini di motivazione/rimotivazione,
ottimizzazione dei tempi e apprendimento efficace.

c UNA “VISITA GUIDATA” NELLA RETE

Navigare nella Rete è come trovarsi in un’immensa
edicola: i giornali e le riviste in esposizione possono essere
seri o meno seri, interessanti o meno interessanti, di buona
o di scarsa qualità. Funzione dell’insegnante (e non solo
quello di lingue straniere) deve essere quella di visionare,
classificare e selezionare. Nel nostro breve tour
presenteremo solo un piccolissimo assaggio di possibili
attività didattiche attraverso l’uso del web.

Che cosa si può trovare nei siti dedicati allo studio delle
lingue straniere? Di tutto e di più: test d’ingresso, attività
specifiche per le quattro abilità linguistiche, enciclopedie

La rete come risorsa 
per l’insegnamento/apprendimento 
delle lingue straniere

d i  A t t i l i o  G a l i m b e r t i
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e dizionari on-line, siti delle case editrici (il nostro
è all’indirizzo www.langedizioni.com), testi di letteratura,
giornali e riviste, notizie audio-video, script di film in
lingua originale. Inoltre, l’aspetto più interessante è la
possibilità di portare in classe (anche solo virtualmente) gli
interlocutori reali, a cui scrivere (i tradizionali penpal, ora
più adeguatamente denominati keypal, dato che si usa la
tastiera), con cui parlare in diretta (mediante chat testuali
e vocali o addirittura conferenze tramite una webcam)
o con cui realizzare insieme progetti comuni (classi
europee o d’oltreoceano).
Un ottimo sito che fa un po’ da “bibliografia” si trova
all’indirizzo www.linguanet-europa.org. In esso si può
trovare una raccolta molto esauriente di numerosissime
esperienze didattiche nelle principali lingue europee.

All’inizio del nuovo anno scolastico (o di un nuovo ciclo
di studi) possiamo iniziare con un test d’ingresso che
individui i livelli linguistici raggiunti. A tale proposito
possiamo accedere al sito www.englishtown.com,
registrarsi al sito (quasi tutti la richiedono, perciò la prima
cosa da fare è crearsi una casella di posta elettronica) ed
effettuare il test di valutazione linguistica. Eventualmente,
è possibile anche sottoporsi a un test che verifichi solamente
la competenza grammaticale. Un altro test d’ingresso lo si
può effettuare anche tramite il sito www.edunet.com.
Facendo clic sulla voce Learning Centre, Test and Online
English Grammar, viene offerta la possibilità di accedere
al Test Centre o a The English Grammar Clinic. E se siete
docenti di francese, buttatevi a capofitto sul sito
www.franc-parler.org/franc-parler.

Uno degli aspetti che gli studenti gradiscono maggiormente
è l’aspetto ludico delle diverse attività didattiche. Si veda,
in proposito, il sito www.englishclub.com, che nella
sezione Fun propone giochi linguistici molto graditi dagli
adolescenti. Uno dei giochi tipici relativi al lessico,
l’hangman, può essere anche reperito nel sito
www.englishlearner.com. Altre divertenti attività anche
al sito www.tolearnenglish.com.

A proposito del lessico, è da ricordare che la maggior parte
dei siti offre l’opportunità di farsi mandare a casa delle
lezioni (per studenti e per docenti, quotidiane o
settimanali), direttamente nella propria casella di posta
elettronica. Il sito www.wordburger.com, per esempio,
sforna quotidianamente un paio di “panini” a base di
vocaboli o espressioni idiomatiche.
Il sito www.english2you.com fornisce poi un servizio di
spedizione “vocaboli a domicilio”, a livello più avanzato.
Per esercitarsi e migliorare la capacità di comprensione
orale, è un must il sito www.esl-lab.com, in cui viene
presentata, suddivisa in tre livelli, una nutrita batteria
di esercizi di ascolto.

Oltre a poter, quindi, disporre di un’incredibile quantità di
materiale didattico in Rete (che corrisponde un po’ come
ad avere a disposizione decine di corsi su CD-ROM), non
bisogna dimenticare che la prerogativa più interessante

della Rete consiste nel poter mettere in comunicazione
individualmente i propri studenti o un’intera classe con
partner da tutto il mondo, per progetti di vario tipo. I siti
predisposti a questo scopo sono numerosi. 
Il sito www.eslcafe.com, per esempio, alla sezione
Student-Email, offre l’opportunità agli studenti di trovare
altri keypal, inserendo anche una propria breve
presentazione. Altri siti specifici per la ricerca di keypal sono:
ppi.searchy.net, www.interpals.net, mailfriends.com,
www.epals.com, www.penpal-gar--den.com e penpals.now.

Per poter, invece, consultare una fornitissima banca dati
riguardante la partecipazione a progetti con altre classi
di qualsiasi parte del mondo, il sito principe si trova
all’indirizzo www.iecc.org. Se, poi, qualche alunno ha
difficoltà nella lingua straniera, ma ha molta fantasia,
fatelo partecipare al concorso indetto per l’anno europeo
delle lingue (www.eurolang2001.org).

Un modo più stimolante per far sviluppare argomenti
di civiltà o di attualità è quello di reperire notizie in rete.
Anche qui c’è da sbizzarrirsi. Alcuni siti, come
www.eslcafe.com, già citato, includono la sezione Quizzes,
in cui lo studente può cimentarsi con conoscenze di tipo
geografico, storico, scientifico, ecc. Per avere notizie “fresche”
(ma anche cercarne altre di vecchia data) basta fare clic
sui siti delle principali emittenti televisive britanniche e
americane. Tra tutte, citiamo quello della BBC
(www.bbc.co.uk), quello della SKY (www1./sky.com/news)
e, ovviamente, quello della CNN (www.cnn.com). È chiaro
che i testi autentici presentano un livello linguistico elevato,
ma la ricchezza iconografica e la possibilità di vedere
e sentire le notizie favoriscono il piacere della ricerca.

Per aiutarsi nella comprensione dei testi autentici, dizionari
on-line e traduttori elettronici (pur con i loro limiti) possono
essere di primo soccorso e aiutano a tradurre da e verso
diverse lingue mondiali. Giudicate voi:
www.dictionary.com, www.yourdictionary.com,
www.foreignword.com, www.altavista.com,
www.babylon.com. L’ultimo, in particolare, può essere
scaricato sul proprio PC e attivato immediatamente ogni
volta che si lavora on-line con un testo in lingua.

Questo tour vi ha fatto girare un po’ la testa? OK, sedetevi
comodamente sulla poltrona e riposatevi. Volete leggere
un testo di Shakespeare ma non avete sotto mano il libro?
Potete scaricare tutte le sue opere dal sito
www.tolearnenglish.com… oppure preferite guardare
un film su cassetta in lingua originale, ma c’è sempre
qualche battuta che vi sfugge? Niente paura: al sito
www.script-o-rama.com troverete gli script di moltissimi
film in lingua inglese! E… buon divertimento!

Attilio Galimberti
Teacher of English at ITS Majorana,
Seriate (BG) and LANG Multimedia
Consultant.
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