
LANGmatters

N O V E M B E R 2 0 0 7
Y E A R  S I X –  I S S U E  F I F T E E N

C O N T E N T S

c Learning of vocabulary\ 2

c Recycling English 
through literature 4

c Classroom activities 6

c The 3 Rs 8

c Apprendimento 
del lessico in L2 12

c Creative writing 14

c Methodology 15

Let’s avoid associating recycling with boring repetition
and revision and encourage imagination, multimedia projects, presentation posters,
challenging vocabulary games, hands on activities and much more to revise and 
recycle language.
In this issue of LANG Matters Joanna Carter suggests that it is imperative that new
language items be revised and recycled and presents techniques that can facilitate
the retention of information in long term and permanent memory in order to prevent
lexical memory decay. An example of an interesting project for the liceo scientifico
demonstrates how literature provides an infinite amount of texts and vocabulary to 
be ‘manipulated’ in the English language and Domenico Bracciodieta emphasises 
that turning old style language into familiar communicative language can be the aim of 
recycling English through literary texts in a creative and more motivating way. Mirko
Esposito and Ivana Foti focus on written texts, showing how they can be exploited
in the language classroom to introduce and revise pre-existing lexical knowledge and
propose excellent activities in the form of challenging games for B1/B2 learners. 
Furthermore, students need to take active part in the learning process so Cecilia
Perillo and Antonella Garofalo talk about hands on activities, research work and the
use of authentic sources and materials and  link the theme of revision and recycling
to that of teaching and learning through CLIL (Content and Language Integrated
Learning). Why waste it? Let’s bring it in again with the use of the 3Rs: repeat, reuse
and remember!
Anila Scott-Monkhouse points out, in the first part of her article, that learners should
be encouraged to become ‘aware’ and responsible of their own learning process. In the
second part, which we have decided to publish in our next issue, she presents inter-
esting ideas through ‘Neuro-Linguistic Programming (NLP) and the ‘Multiple
Intelligence’ theory which aid vocabulary retention and are useful for the revision of
parole, parole, parole...
Enjoy  ‘The Train Of Feelings’, special  poems written by young writers. A creative
and personal way to recycle and revise language.

The magazine offers a new section on ‘Methodology’ which encourages experienced
teachers to reflect on their classroom practices and develop new ones based on current
teaching and learning.

Please continue to write to us as we feel it is important to hear your
points of view!

Anna Fresco Cecilia Perillo
LANG Editorial Director Joanna Carter
Scuola secondaria di I grado Editors LANG Matters
Scuola superiore

IN CASO DI MANCATO RECAPITO INVIARE AL CMP/CPO DI STRADA CEBROSA, 5 SETTIMO T.SE 
PER LA RESTITUZIONE AL MITTENTE PREVIO PAGAMENTO RESI
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A large part of learning a language is committing
vocabulary and grammar to memory. However,
research has shown that this is not as straightforward a
process as it may sound.
In his book Teaching and Learning Languages, Earl
Stevick recognises that language items must undergo
various stages of memorisation before they can be truly
retrieved and used by the learner. First, items are
stored in short term memory (STM) which lasts from
twenty to thirty seconds. There is then a long term
memory phase (LTM) which may last for hours or days
until finally, information is committed to permanent
memory (PM). In order for new language items to move
from STM to PM, learners need repeated exposure to
and practice of them. In fact research demonstrates
that learners may need from five to as many as sixteen
‘meetings’ with a language item in a variety of contexts
before it can be truly learnt and activated for genuine
use.
The implications of this theory for our students then
are that they naturally forget the majority of new
language they have been introduced to either during or
immediately after the lesson but then the rate of
forgetting diminishes. It is, therefore, clearly
imperative that new language items must be revised
and recycled on a regular basis inside and outside the
classroom by the teacher and by the student
themselves if these items are to stand any chance of
becoming readily accessible in long term or permanent
memory. Furthermore, as teachers we must find ways
of making the learning process memorable in the first
place and provide learning strategies and tools that will
help students combat memory decay and improve their
ability to retrieve language.

Presentation

First and foremost, vocabulary must be presented in 
a memorable way. This can be done by using interesting
contexts, stories, pictures and other visuals and also
providing opportunities for students to practice new
vocabulary in personalised and meaningful tasks. 
If students are asked to analyse and react personally 
to new information, it will help them process the

language more deeply and help them retain it in 
their long term memory. This is also a strong argument
for implementing a guided discovery approach 
that requires students to find the meaning of
vocabulary for themselves with only the guidance of the
teacher.

Revision and Recycling

Next, for vocabulary to be transferred to long term
memory and to facilitate retrieval of this vocabulary,
students must be given plenty of opportunities to revise
and recycle the language. Good course books will
naturally incorporate the recirculation of vocabulary
over different units and will contain revision sections.
But this may not be enough to prevent lexical memory
decay.  One solution may be to follow the ‘principal of
expanding rehearsal’. 
This basically means that learners first review new
words shortly after they are presented and then at
increasingly longer intervals. So ideally words are
reviewed for five to ten minutes at the end of the lesson
in which they have been presented, then twenty four
hours later, then one week later, then one month late
then finally six months later. To avoid students
associating recycling with boring repetition and
revision meaning simply learning words by rote for
some kind of test, activities should be used that are
engaging, motivating, fun and competitive. 
Here are some examples. They can be adapted to any
level of group.

• Memory Contest
Divide the class into teams of pairs or small groups.
Round 1: Tell the teams that they must write down as
many words, phrases and expressions as they can that
were seen in the previous lesson. Ideally the vocabulary
will be on one particular topic. The team with the most
items wins ten points.
Round 2: The team who can spell the most words from
the previous round correctly wins ten points.
Round 3: The team who can use the most
words/phrases correctly in a complete sentence or mini
dialogue wins ten points.

VVocaocabularbularyy
rreevvolutionolution

b y  J o a n n a  C a r t e r

This article will concentrate on the learning of vocabulary and present techniques that facilitate the
retention of information in long term and permanent memory and outline activities that incorporate
the reviewing and recirculation of lexis. It will also explore ideas that allow students to become more
autonomous in the vocabulary learning process.
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• The Alphabet Game
Divide the class into three or four teams. On one side
of the blackboard write down six categories related to
the current topic of your course (e.g. sports, jobs,
movies, forms of transport etc). Randomly select a
letter of the alphabet and write it on the board. Each
team must then work together to find a word for each
category that begins with the chosen letter of the
alphabet. The first team to complete all six categories
shouts “stop!”. Every one stops writing and one
member of the winning team goes to the board and
writes up their words in the categories. The teacher
then checks the words with the class and elicits what
other teams had for each category.

• Hot Seat
Divide the class into teams A and B. The two teams sit
along opposite sides of the room. Put two chairs at the
front of the class. One member of each team is invited
to sit on the chairs facing away from the board and
facing their team mates. The teacher writes a word,
phrase or sentence on the board. The students sitting
in the chairs or ‘hot seats’ in front of the board must
NOT see what the teacher has written. When the
teacher gives the command, the teams have one
minute, using only verbal clues to get the team mate in
the ‘hot seat’ to say the item written on the board. The
teams must not say the item itself written on the board
in part or in full. The first student sitting in the ‘hot seat’
to say the word or phrase scores a point for the team.
The ‘hot seat’ is then taken over by another team
member and the game continues. 
A less chaotic and quieter version of the game is to get
the teams to take turns rather than have two students
in the hot seat at one time. 

• Interviews
Write two separate lists of words on the board. One
entitled A the other B. Assign the A list to one half of
the class and the B list to the other. Each group takes
each word from their list and contextualises it into a
coherent question (they are not allowed to use ‘What
does … mean?). They are allowed to consult text books
and the teacher. When they have finished writing their
questions, the questions are exchanged between the
two groups and answered. The answers must
demonstrate that the students have understood the
vocabulary item. For example Group A have to use the
word ‘affluent’. They write the question: ‘Is Milan an
affluent city in your opinion?’ Group B answer ‘Yes,
people seem to have a lot of money there’.

•  Vocabulary Box 
Obtain a box. This can be a shoe box or something
slightly bigger. At the end of every lesson where there
has been a high concentration of new vocabulary
introduced, get the students to write down words that
they can remember on a small piece of paper or card.
On the back they write down a definition of this word.
These words can then be added to and reviewed in
subsequent lessons over a period of weeks. The teacher
can pick a word at random and ask the class to give a
definition, or give the definition and get the class to
guess the word. This lends itself well to a team game or
alternatively the teacher can divide the class into pairs,
give each pair a selection of words so that the pairs can
test each other. When a very large number of  words has
been collected, the teacher can ask pairs or teams to
divide selections of words into lexical sets or
grammatical categories (e.g. noun, verb, adjective...).

Learner Training

The teacher can only do so much to help students
acquire vocabulary. The onus and responsibility for
retaining new items is really on the student themselves.
Some may not be aware of this and may be very unsure
of how to go about learning vocabulary apart from
memorising great long lists of words which is largely
ineffectual. Therefore it is essential that some class
time be dedicated to raising awareness to and
highlighting the importance of learning strategies that
students can then take way and use at home. Tell
students to select vocabulary, phrases and expressions
during the lesson that they would like to learn and
encourage them to look out for these when they are
reading and listening to English outside the class.
Instead of learning lists encourage students to write
short stories or paragraphs connecting the words and
expressions that they want to learn and you want them
to learn. Or get them to write personalised sentences
using new lexis, which is far more memorable. Last but
not least vocabulary must be stored efficiently and
effectively in vocabulary notebooks. Alternatives as to
how to organise a notebook can be demonstrated in
class (for example mind maps, word trees and word
networks) and students can discuss which they find
most useful.

Bibliography
1) Stevick, E., Teaching and learning Languages, CUP (1982).
2) Hedge, T., Teaching and Learning in the Language Classroom,
OUP (2003).
3) Ur, P., A Course in Language Teaching, CUP (2003).
4) www.teachingenglish.org.uk/think/ various articles.

Joanna Carter has been an English teacher for over 12
years, the last seven as a freelance teacher at British
Council Milan. She is also a teacher trainer and materials
developer. She a trainer on the Cambridge YL Extension to
CELTYA course and writes articles and materials for LANG
Longman and LANG Edizioni. She is a Cambridge oral
examiner.
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Revision
Revision and recycling for a teacher often mean how to
prepare a lesson plan by relying on teaching material that
can be seen as ‘fit for every season’. In fact, teachers tend
to use familiar topics and teaching techniques rather than
experiment and ‘risk’ by using innovative methodology and
materials.
Such a conservative attitude is often accompanied by
wrong or ‘economic’ ideas that students have of a ‘revision’
task. Generally for a student a homework assignment of
‘revision’ of one or more lessons quite often means ‘no
serious homework to do’ or ‘just a waste of time’ or at  most,
when an oral or written test is impending, the expression
comes to mean quite menacingly ‘hard and highly
concentrated work to pass the exam’.
Therefore some considerations need to be made on
the importance that ‘revision and recycling’ should
assume as a supporting and permanent teaching and
learning strategy. 
Revision seems to be naturally connected with notes and
material already stored, that is to say it has consequently
to do with study skills, such as taking down notes and
creating mind maps for long term memory.
Due to the new course in ‘Esami di Stato’ and ‘school debts’
to be solved in order to take final examinations, remedial
work has assumed a new importance in teachers’ lesson
plans and students’ practice. Success will be more and
more a consequence of improving one’s study skills,
including the ability to revise what has been learnt in the
morning lessons.
Key ideas from a text or from a lecture-lesson can be easily
‘revised’ in the form of an organized report. A teacher will
often be called to provide his or her students with practical,
useful presentations of material through a series of slides,
that, for example, make use of Powerpoint presentations,
rely on such elements as conciseness, meaningfulness,
ability to link and compare subjects and enumerate and
arrange topics according to the level of importance. 
Well arranged presentations with pleasant graphics
constitute relevant models to be followed and material
ready at hand to revise any topic.
From the blackboard to the notebook desktop the ability
to take down notes and create mind maps is the way to
improving students’ learning.
Mixed ability classes often mean students’ mixed ability in
using technology: pair work can then be suggested as a
way of practising cooperative learning in remedial classes.  
First the teacher should explain the rules which lead to the
construction of a mind map, such as the main topic in the
middle of the page, the secondary topics supporting it all
around and underlining, for instance, the importance of
vertical arrows to set up a cause-effect link or of horizontal
arrows to determine a chronological sequence. Then
students can be asked to make similar maps and to use
them to revise parts of the curriculum for oral or written
reports.
The example on page 5 can be seen as an attempt to
summarise the main concepts regarding the progress of
literature in the course of 20th century Britain.
Links and arrows operate as necessary devices to make the
oral/written report coherent and compact.  

Recycling
The idea of recycling is usually connected with intelligent
re-use of materials or, in other words, capitalising on
something that has already been used.
Let us consider literature-based curricula. Quite often
students get bored with the study of biographies, literary
movements or texts which are prose extracts from novels,
short stories or drama and pieces of poetry. However
literature, which is naturally made up of words very
accurately chosen by writers to create a certain effect for
their readers, provides the teacher with an extraordinary
opportunity to ‘recycle’.
Apart from its content (think about summaries of plots,
discussions on topics and interpretation of meanings)
literature provides an infinite amount of vocabulary to be
‘manipulated’ and so ‘recycled’ in more profitable ways for
young students. Vocabulary selected for literary purposes
can be turned into a wide choice of more common words
applicable to everyday use.
Such ‘translation’ permits students both to appreciate the
literary style of a writer and the many nuances of meaning
associated with a literary text and, at the same time, allows
them to turn that specific kind of language into more
familiar words while working , for example, on synonyms
and opposites which can undoubtedly enlarge students’
vocabulary.
This ‘recycling’ of the language of literature could be
combined with a ‘recycling’ of the contents of literary in a
more creative and motivating way. For example, typical
topics in medieval ballads such as crime, mystery and love
could quite easily be transformed into modern day
newspaper articles or short essays. Lord Randal could
become a murder case to solve, starting from such a
possible headline as: ‘Nobleman poisoned by lover’; The
Unquiet Grave could start some reflections in the form of
a short essay around such a theme as: ‘Can Love Win
Time?’.
The whole range of pilgrims riding to Canterbury and their
tales could be used as a gallery of portraits to depict

Revision and Recycling:
the raw material of literature

b y  D o m e n i c o  B r a c c i o d i e t a
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GUIDELINES FOR 20TH CENTURY LITERATURE
starting situation:

WRITERS NO LONGER SUPPORTED BY THE VICTORIAN SET OF VALUES
SUBDIVISION OF LITERARY PRODUCTS  INTO ‘HIGH ART’ AND ‘POPULAR CULTURE’

SOCIALLY OR POLITICALLY WRITERS SEARCHING FOR
COMMITTED WRITERS EXPERIMENTAL FORMS

THEY GIVE VOICE TO THEIR CRISIS IN
POST WORLD WAR I YEARS

ALIENATION ANXIETY RESTLESSNESS OBSCURE PERSPECTIVES

WORLD SEEN AS A ‘WASTE LAND’ BETWEEN THE WORLD WARS

NOVEL POETRY

– stream of consciousness – imagery
– interior monologue – freer metrical movement
– non-linear idea of time – complexity, allusiveness, fragmentation 
– psychological insight of protagonists’ personality – classic traditions and colloquialisms

DILEMMA OF HUMAN CONDITION

after World War II

DRAMA GREAT DEVELOPMENT OF
NEW CULTURAL FORMS:

– science fiction
– radio

SOCIAL PROTEST EXISTENTIALISM – cinema
– TV

Angry Young Men Theatre of the Absurd - music
– advertising

rude, violent language chaotic, enigmatic, symbolic world – hypertext

new situation:

NEW FORMS TEND TO KEEP IN TOUCH WITH PUBLIC TASTE:
– IMPOVERISHMENT OF CREATIVE VEIN
– PREVALENCE OF AMERICAN STANDARDS

medieval English society or comment on the peculiarities
of some professions.
Discussions can be started on the following topics: 
– Do doctors today accumulate money as The Physician

did in Chaucer’s time? 
– Can The Wife of Bath be considered as a modern career
woman? 
– Does The Prioress’ Tale show anti-Semitic views similar
to modern day attitudes towards the Jews?
Making modern what appears old-fashioned, turning old
style language into familiar vocabulary can then be the
aim of ‘recycling’ literary texts in a creative way, thus
motivating students who approach literature with some
false prejudice.

Once the process is started the rest is up to the students’
imagination and originality: multimedia projects and
presentations, posters, web pages can be some of the
numerous possible outputs to be highly appreciated.

Domenico Bracciodieta has been a teacher of English 
at Liceo Scientifico for 20 years. He has been a teacher
trainer for scuola elementare and scuola media superiore,
and is co-author of Sharing Worlds, a history and anthology
of English and American Literature. In 2001 he was a
Fulbright Fellow in American Studies Seminar Institute at
University of Illinois at Chicago, USA.
dobracci@tin.it

mailto:dobracci@tin.it




FRIENDSHIP
A friendship is
Love shared by
People who 
Have 
A sweet, kind and 
Big heart empty of
Envy or jealousy but full of
True sincerity always ready to better.
Federica Tarantino 3F

The Train Of Feelings
Apathy is indifference indolence,
Inactivity
Love means forgiveness, smiles and 
Affection
Peace is living in serenity and in
Good harmony
Happiness is joy, hope and cheerfulness
Arrogance is self-importance and
Naughtiness
Bad is hate, egoism and war
Equality is to feel equal to the others
Truth is the key to open the door friendship.
Ungaro Nicola 3F

Spring Has Arrived
As kites pushed by the wind
Little girls on the green grass
Play and run, kissed by the sun
Happiness, happiness!!!
April arrives with violets and primroses fragrance
Butterflies fly on the coloured flowers
Enjoy the little girls with their cheerful laughter
True hymn to joy: spring has arrived.
Marila De Napoli - Rosaria Nacci 3F
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Words decide the content of writing and they tell you
what it’s all about, and the actual words chosen play a
part in creating and expressing feelings. Language
serves many purposes, there is the language of the
marketing world, of writing and reading reports, but
most importantly we must develop in learners the lan-
guage to look beyond self, the language of poetry to
express emotions and write observations.

Teaching Ideas
To build awareness of careful selection and use of words
and particularly to develop imagery, four specific
strategies may be used by the teacher.

1. Introduce a topic which the learners are familiar

with (recycle language): learners highlight words
or phrases they like or that evoke images in their
heads or puzzle them.

2. Learners discuss and read out words or phrases that
have been highlighted.

3. Learners paint images which describe the language
and create posters.

4. Creative writing: students express in writing what
they feel.

These special poems by young writers, show how the
poet’s eye sees into a variety of relationships, those
with friends, the earth, family, love and peace... topics
which have been carefully selected by the teacher.

The Train Of FeelingsThe Train Of Feelings
Recycling language through Recycling language through creative writingcreative writing

b y  C e c i l i a  P e r i l l o
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